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Abstract: The central point of this research would be to raise consciousness of all actors in the field of
Higher Education in Haiti of how things are at this level. It will help readers think about what’s needed
to be done, what can be done better, and in the advantage of all Haitians. It will help us see the
importance to look at how it is at the State University of Haiti, comparing to some universities in some
developed countries (such as the United States and Canada), what Haiti can learn from them (that is
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good) and apply it also to improve their system. Finally, human resources that Haiti has not yet
exploited in terms of intellectual contribution Haitians in diaspora can bring to the area of education if
a solid bridge is constructed between Haiti and the diaspora in order to improve the education system
at this level.
At first, we want to summarize twenty points below, as subjects that can provoke more debates.
Further research can be done on these subjects by researchers interested in Haiti’s Higher Education.
1. Mémoire de sortie or Exit Thesis – What is needed to be done for the State University of Haiti to
eliminate that unnecessary requirement so that students can get their Licence (diploma), after four
years of university studies and move on? [See notes on Mémoire, Mémoire universitaire]
2. The role the English language must play in education in Haiti, from fundamental to university level.
3. Formation and Orientation for students and professors.
4. The issue of Laboratory at universities in Haiti. Does that really exist?
5. Importance to develop Exchange Programs with universities abroad.
6. The role High Technology should play in education in Haiti, at all levels.
7. Online Teaching Materials and Documents, electronic version of books that students could have
bought cheap if Haitian authors want to sell the electronic version of their books (and the money
would go directly to their credit card). That way, they won’t need to spend a lot of money to publish
their books.
8. Scientific Reviews as part Documentation for Research.
9. Language(s) of instruction professors use to lecture in class.
10. Financing the Faculties, and the role that FAR (Fonds d’Appuis à la Recherche) plays.
11. The University’s Annual Budget.
12. The Professors’ Union.
13. On the Creation of University Campus, a crucial need.
14. Point of view on Libraries to help in the area of Research and Documentation.
15. Formation Training to orient Students and Professors.
16. Preparing Teachers for the Fundamental, Elementary, and Middle school level.
17. Non-Certified Teachers who enter the system to teach.
18. The inexistence of Continuing Education for professors.
19. Requirement to enter the ENI (École Nationale des Instituteurs).
20. Tragedy in the area of education after the closing of many ENI, and the impact that has on the
Fundamental level.
Education in Haiti has always been a field of interest for us. It’s among other fields in the country that
has many problems. We illustrate some of them in our book, Yon koudèy sou pwoblèm lekòl Ayiti (ed.
2007, 221 p.; A look at the problem of schools in Haiti : English summary, abstract, questionnaire and
circular). No country in the world can be really developed without good education, and access to free
school for everyone (at least until the end of secondary school). But for that to happen, it is important
to have concerned leaders who have a vision, and who are not just talking but who are doing positive
actions to bring change.
When talking about Higher Education, we refer to university level. It’s another level or step after
Secondary Education. But in the construction of a building, the base is always very important to
support the entire frame of the building. The research and publications that we have already done in
the field of education would concentrate more on basic and secondary education. Sometimes it’s not
easy finding teachers, professors, and professionals within the system who can speak freely or give
interviews on how things are inside the education system in Haiti (we understand that because people
fear of losing their job for talking. So most them would be quiet though they may not like what’s going
on in term of crucial issues to be addressed), though we can make our own observation as former
students.
It’s true there have been some research done already (for example, master theses and doctoral
dissertations on education in Haiti but when we can talk directly to students, professors, and
professionals who are sincere within the system, we present a research of primary source, or one that
is original. That way, we hope through this research other researcher will be inspired as well to do
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further research on the subject, and if possible publish them online also to help schools in Haiti,
students, professor, teachers and researchers everywhere who are researching on Haiti in different
areas.

Mémoire de sortie or Exit Thesis
We would like to take a look at the Mémoire de sortie (Exit Thesis for the Bachelor’s Degree). This
work of research is one of the requirements students must face before receiving their Licence
(Diploma). We have nothing against research, because it is through it we can learn many things that
we didn’t know. But here, we think it would be more of a blockade for senior students to receive their
diploma on time (after four years of university studies).
They need their diploma title to work, to go to other /programs abroad (if the opportunity comes for
some). We doubt that it is a research that is going to help them find scholarships after defending a
thesis (to pursue advance studies such as master, doctorate, internship, and advance research) at
universities abroad. So, the University should just give them their Licence (diploma) after completing
the mandatory courses.
For what purpose is this research going to be used? According to an article published in Le Nouvelliste
newspaper, “The Haitian University system is characterized by the obligation to write an exit thesis or
a graduation work for obtaining an undergraduate degree. This test, which leads to the exercise of a
trade or profession, is more a matter of general education. But given the weakness of pre-university
education, this requirement is perceived as a difficult barrier to overcome, rather than as one of the
privileged ways for the University to carry out its research mission.” (Le Nouvelliste, 2005-05-11).
[Our translation: from French to English].
Generally speaking, a thesis can be defined as the result of an individual work of research carried out
by the student under the supervision of a professor (who may be the student’s advisor and professor
at the same time). A jury should evaluate this research during the oral defense. The defense is a
session that allows the student to defend his opinion on a particular subject. That way, this student
will have the opportunity to demonstrate his capacity to contribute to the resolution of a situation
mentioned in the problematic. So, the thesis shouldn’t just be a document the student writes. It
should also be considered as a way to evaluate the student’s capacity to deepen his knowledge, and to
reflect on a particular subject.
Even at the Master level in developed countries like the United States, and Canada, Mémoire de sortie
or Exit Thesis for the Bachelor’s level is not something mandatory. For the Bachelor’s degree (that
would be equivalent to a Licence in the French system), the student just has to complete 120 credits
(in total) as requirement for that degree. Most courses are 3 credits course. In the area of the
student’s specialization or major, the student must take about 10 advance courses (totaling 30
credits).
There are also other mandatory courses to be taken in other areas (such as Arts, Philosophy, Foreign
Language, Mathematics, Behavioral Science, Natural Science, and Social Science). American
Universities (private or public) have about the same policy. In these institutions, there is what’s called
Honor Thesis at the Bachelor’s degree level (or at the first university cycle). It would be a short thesis;
that’s optional for students in their major area or field of study. If the student wants to write one, he
should choose a professor to do it with. The student can choose to do it for a matter of practice in
doing research if he intends to continue (in the same field of study) for a master, and may be continue
up to doctorate degree (in some programs where they can also do a master and doctorate degree at
the same time).
“Working a ‘Mémoire de sortie (Exit Mémoire) or thesis (at Undergraduate level) is a mandatory
research at the end of a university study cycle. It represents a real obstacle for many students at the
State University of Haiti (UEH). In addition to the lack of documentation and methodological flaws that
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students who are writing their Exit Mémoires face; there are economic constraints when teachers
charge them fees for supporting them in their research.
The UEH leaders want to slow down this practice in certain entities where it is established. Indeed,
during meetings in ordinary sessions from 27 to 29 of October, the Council of the State University of
Haiti has just adopted a "resolution on the undue payments required of students at the end of their
studies.
‘It is forbidden for UEH professors to demand or receive payment of financial remuneration or any
form of compensation from students to accompany them in achieving their ‘Exit Mémoires"... (Our
translation: from French to English). [Ref. “L’UEH annonce de nouvelle mesures concernant les
memoires de sortie”, October 31, 2017. Fritz Deshommes, UEH Rector].
With the problem of academic level universities in Haiti are currently functioning, (not at an
international academic level), even if the student completes a Licence in Haiti, it would not be easy for
all American Universities to give that student the equivalency right away (especially in the student’s
field of study, or in science for example). We are very precise because we worked in the system, and
some American Universities may give the equivalency. That can happen if the student has shown
competence in the area of research (he has done, and published already), including good grades he
would receive in his former program (that is proven in the transcript of courses taken), and letters of
recommendation (that weigh) to be used as dossiers when applying to some programs in American
Universities.
Universities in the United States also take students’ GPA (Grade Point Average) into consideration.
This average is important when the student is applying to a master’s program (second university
cycle) or a doctorate program (third university cycle) where this student should have had a total GPA
equivalent between 80% to 85% or between the notes of “B”, “B+” (in the American system) that
would represent these percentiles.
The way they give the student a final grade (in Haiti) can be problematic when evaluating it in the
United States (especially when it would be lower in the 80% [good], 85% [very good] scale). Let’s say
this student is coming to the United States with immigrant visa or alien card while in third, fourth
university year. When evaluating the transcript of courses that student took, if lucky, he can get 70
credits (for three years completed at university in Haiti). That is, he lacks 50 credits to make it 120
credits.
So, since in Haiti the shortcut all students can think of taking would be to take more courses (after
completing all mandatory courses in their Licence program) in an appropriate area (or field of study)
for the world market (e.g., Business, Computer Science, Statistics, Management, Mathematics, M.I.S :
Management Information System, English and Spanish at the same time, and for careers they intend
to pursue, knowing that American Universities are not going to look at if the student has completed a
Mémoire de sortie or not. That is not important for them. The student’s transcript is what’s important
to transfer the notes of courses taken in Haiti (at university level).
At the level of master in American Universities, it is not mandatory to do a thesis. In some programs,
that can be considered as an option. In most mater’s programs, at least the student should complete
thirty credits. It’s rather a project the student has to work on sometimes. In the master program, a
student can transfer six credits maximum (from another institution), as long as these credits are
seven years old. Depending on the program, the student can take what’s called Qualifying Exam (or
General Exam) a mandatory exam. Depending on the university, once the student passes this exam,
he can become candidate to enter the doctoral program (or the faculty can invite that student in their
doctoral program, should they have one in the same field of study).
After the student enters the doctorate program, he can transfer thirty credits taken at the master’s
level if they are in the same field of study. Once that’s done, there are thirty credits remaining to be
completed (to give a total of sixty credits). In the remaining thirty credits, the student will receive
sixteen to eighteen credits for the doctoral dissertation (once this dissertation is completed).
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The course taken for the dissertation is a mandatory course under Independent Study. That is, this
student is not going to sit down in a regular classroom with other classmates taking notes. The
student is working independently on a research with a professor (who is his counselor, and who can
guide him at the same time). That student can travel abroad to do research either at other
universities, institutions, or field research). There are scholarships available (sometimes) for that, to
support the student financially at this level. This student can also teach at the same university, or at
other institutions (depending on how he programs or manages what he needs to do).
Many students can’t function normally in English (the language of instruction). Even if they already
had some years of it (in secondary school in Haiti, they would have done more theory than practice).
Many cannot converse normally in English in order to take courses without any problem at American
Universities upon their arrival in the United States. So, these students would spend more time taking
basic English courses. More time is being wasted. It is one of the reasons why we put a lot of
emphasis in our research on learning English in Haiti. They can start learning a foreign language since
the fifth year of elementary school, the same way it is done in many (developed) countries in the
world today. Appropriate oral methodology should be used for children at this level. We talk from
experience as certified teachers teaching foreign language to children (fourth, fifth grade), to High
School student and to university students in the United States.
We take the opportunity to open parentheses on appropriate oral methodology. That would be
emphasis for the student to develop oral communication, and to develop techniques for conversation
at this age. So, the teacher (who is teaching foreign language only, and who has particular training for
that) should avoid grammatical concepts with them (until starting the secondary level). And even at
the secondary level there should not be too much emphasis on grammar, but it is important for them
to have a grammatical notion of the foreign language they are learning.
The textbook they are using already explains everything; they will just read the grammatical notions
at home. The teacher should speak only in the (target) foreign language he is teaching, without
making any translation. Making appropriate gestures can be helpful for comprehension. There should
not be emphasis on writing either (at the fundamental level), because the purpose of learning a
language is to develop the capacity to communicate with people who speak it (as native speakers),
and to be able to use it in different situations. That is the philosophy adopted by Indiana University,
the most well-known American Universities for Applied Linguistics. Over 80 languages are being
taught at that institution, and also where many language textbooks are being prepared to teach
language at different levels in American schools, and the application of hi-tech in all classrooms.
Research shows that children have the capacity to master many languages before reaching age
twelve. They pick up a language just by playing with others. It is clear here to see that it is done
orally (when playing); nothing is written but they memorize everything. So, little by little, writing is
coming without any pressure (when the student looks at what’s written under or on the side of a
visual object, and hears the sound or how it’s pronounced). There are simple ways where the student
will be adapted to speak the language without any problem to communicate rapidly (and even
grammatically, where the teacher does not have taught grammatical concepts).
The teaching materials should be things like: children songs (in their culture), pictures (to make little
dialogs), visual games, learning about the culture (orally), audio /visual (to hear, see and
understand), appropriate situations (to help them doing dialogs; e.g., of lessons that can be
developed: At the airport; We are practicing sports; We are visiting the museum; In a recreational
park; In a movie theatre for children); In the supermarket with my parents; On the playground;
Guided visits; Sketches (depicting different situations); Video games (they can watch for
comprehension, and to build vocabulary). So many lessons can be developed in that sense to help
students mastering the foreign language they are learning. It is also the teacher’s responsibility to
assign them a role to play or let them choose one at their ease (when doing sketches, as part of class
activities).
It’s a reality, a necessity, and an opportunity for Haiti to enter an international level in the area of
education, business, science, and globalization. And we should also mention the great importance
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that has in relation to human resources and the Haitian Generation in the Great Diaspora (United
States and Canada), where English is their dominant language, and the language of instruction in
schools they attend.
As a result, what we would propose to students in Haiti (to do) would be to go to attend a good
language institute to study English and Spanish at the same time (once they start secondary school).
This will help them further down, preparing them for the TOEFL (Test of English as a Foreign
Language) in the future. It is a mandatory English Exam for students who are entering American
Universities, and who did not do their secondary studies at an institution where English is the
language of instruction.
When considering all these problems that students from Haiti may be facing, teachers, professors, and
school officials there don’t know how the American School System works, we create an online Network
of Haitian Students, Haiti - Diaspora to upload key information, making them available to help those in
Haiti. We believe the earlier they are informed, the more they can be oriented in term of information
needed to guide them.

Going back to our subject, Memoire de sortie, the question we may ask is:
What is needed to be done for the State University of Haiti to eliminate that unnecessary requirement
so that students can get their Licence (diploma), after four years of university studies and move on?
At first, in the work of research we have done for an adapted education system, we show our great
interest in the issue of higher education. In particular, we try to do a multi-faceted research with our
working model: bibliography, practical education covering a period of twenty five years to help Haitian
Bilingual Programs in the United States, Canada and schools in Haiti in general in the area of
electronic archives, documentation, edition & translation, information to help students in Haiti,
interviews, textbooks (in Kreyòl and bilingual), publications, research, training formation and
orientation: • Orientation seminar to help young Haitian youth see better • Trades, Professions,
Careers: orientation training for Haitian students in Haiti • Orientation seminar for Haitian Students
coming to the United States • Orientation seminar on marriage…
Regarding the issue of Mémoire de sortie, in fact there are universities that already entered this logic.
That is, they had the requirement of the Mémoire de Licence but eliminated it. Université Quisqueya
(UniQ) is an example. Their students are only asked to produce a solid report, based on key courses
they took. Once this report fulfills their requirement, the student is authorized to enter the master’s
program directly. But the practice of the Mémoire still exists at UEH even if it is not all faculties that
adopt the same format. At the level of certain faculties for instance, not only students should present
their Mémoire de Licence, but also are obliged to pass all the courses taken before having the
authorization to defend it.
What justifies this requirement?
According to our interviewees, there are many reasons that justify the requirement for the Mémoire de
sortie though it would be out of practice at many universities abroad. In our investigation, one of the
reasons would base on the way the courses are being offered. Many times, the professor is in front of
an overcrowded class while there are not enough pedagogical supports (such as audio materials,
internet connection, resent publications, etc.) that would allow the objective of the formation to reach
its goal for real.
According to what some professors explain, in many cases, it is the Mémoire that would allow students
to read theories that they didn’t have the chance to read during the formation. If they remove this
requirement from UEH, it would be good on one hand. On the other hand, professors would find more
ways to work and students would be in better condition of the practice.
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But in this report, don’t they require official presentation the same way it is done when there is
defense of a ‘Mémoire’?
The report they ask for does not require any official presentation the same way it’s done when there is
defense of a Mémoire. However, as we just pointed out further up, it should be a solid report.
Certainly, UEH could have done that the same also. However, as we said, that will require a lot of
work on how the courses are being organized, in relation to the issue of teaching methodology in
general. We think that as long as a work like this is not done (eliminating the thesis for the Licence
degree at the faculties), it won’t be in the students’ formation advantage. It will be more of a blockade
retaining them from advancing intellectually and economically in taking advantage of opportunities
that the world market would offer, especially today in the globalization era.
We touch a little bit upon the students’ formation, how about for the professors’?
According to some professors, their colleagues would have some advance level, more or less, contrary
to what some critics would think. They go on saying that many of them who are teaching at UEH
would have Master (for the least as degree)… However, according to them, it would be important to
have a program such as Continuing Education that would encourage professors to update their
knowledge. It would be important to have programs in place offering them scholarships, encouraging
them to pursue their doctoral program to invest in scientific research. That is the purpose of all
universities.
How do you see the issue of laboratories at Universities in Haiti?
The laboratory issue is a big problem. Laboratory is the space for students to scratch theories they are
studying with the reality they are living. For a long time, it’s the Faculty of Agronomy, the Faculty of
Medicine & Pharmacy and the Faculty of Odontology that had laboratories. But today, the idea of
laboratory spreads out in many other faculties such as Faculty of Applied Linguistics (FLA), Faculty of
Human Science (o), and Faculty of Ethnology (FE) to cite some. At the Faculty of Ethnology, there is
the LADIREP Laboratory (Language, Speech and Representation) working on issues dealing with social
representation in particular. Inside FLA, LangSÉ (Language Laboratory, Society and Education) is
producing reflections on language problematic in Haiti. At the same time, there are works in process
on the description of Haitian Creole (at the Phonology, Syntax, Lexicology level) as one of the Creole
language varieties* spoken in different parts of the world.
Unfortunately, finance causes many of the projects to sleep in the drawers… However, it is
fundamental to have multimedia rooms allowing students to practice foreign languages such as
English and Spanish (two dominant languages of the American continent, and two languages among
others in the world market). The product coming out of UEH should be able to speak English and
Spanish fluently, and dominate the French language also (which has not yet been taught as a foreign
language in schools in Haiti).

Exchange Programs with Universities Abroad
Exchange Programs with universities abroad would be a very interesting topic. In this current century,
no country can function in a little place (or by itself) without doing exchange with others. Since
university is the main space where ideas germinate, there should be real exchange between
universities (whether they are regional or international). For instance, there should be exchange
program between universities in Haiti and universities in Brazil, Colombia, Costa Rica, Cuba, Curacao,
Dominican Republic, French Guiana, Jamaica, Mexico, Puerto Rico etc. At the same time also, there
should exist good partnership between universities in Haiti and universities in the United States,
Canada and Europe (Belgium, France, Germany, Italy, Spain, Switzerland). There should be programs
facilitating students and professors to go and observe or investigate what are being done in other
places.
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Certainly in the discussion on Exchange Program, knowledge of foreign languages like French, English,
and Spanish (as three international languages spoken widely) is very important. Shouldn’t that be
reinforced at all the faculties?
This would require Haitian students to have more motivation for foreign language courses such as
English and Spanish. For that to be done, the foreign language courses should be reinforced within the
faculties’ space. It would require professors to find classrooms equipped with modern equipment,
including internet connection with high speed to facilitate students to practice the language they are
studying (faster and better).
What do you think if UEH would work officially on some Exchange Programs with universities abroad?
It would be great according to them. Professors from these universities would come and teach in Haiti
for a quarter (at different faculties). In this reflection, we already see the English language that
students in Haiti have not yet mastered since secondary level. This is a great setback for Haiti, while
the entire world has been using it as second language. Many of the foreign professors (from English
speaking countries) may not be able to speak French or have a command of that language to lecture
at universities in Haiti (where French or Creole may be used as language of instruction).
No doubt it would be something good for the fulfillment of the university community. At the same time
also, the issue of English, Spanish and French should be better addressed at secondary school level.
As we mentioned further up, the language courses should be reinforced throughout all faculties in the
country. Faculties that feel they are very concerned should have the means to construct multimedia
rooms, well-equipped with high speed internet to help students preparing research they need. They
will feel at ease also when having the possibility to go to Exchange Programs at universities abroad.
A student would feel at ease to be able to sit down in a room at the faculty and take courses online at
universities abroad. All of this would contribute to help the student having a solid background, a
complete one, making that student at ease to intervene in whatever university’s milieu he would be.
This would facilitate the student becoming professor also in the future.
Concerning Exchange Program (in Europe, particularly in Spain, the city of Salamanca), it is
something we participated in many times (summer sessions: 1982-1995) with some American
Universities (University of Massachusetts-Boston /Amherst and University of Rhode Island) and we
learned a lot from it.
Do you think it’s something that would interest professors from many faculties? Are there some
faculties working on that?
In answering this question, they are certain that would interest the professors. Some professors from
some faculties sometimes benefit from that. But they are not going to be categorical to say yes the
faculties in general are working on that, a formal way or not. They don’t know, but they think it’s a
decision that would bring a lot to the faculties.

The Role High Technology should play in Education (at all levels)
What role should high technology play to help professors in Haiti to organize themselves (according to
their field of specialty or field of study) through WhatsApp forums to discuss problems they are facing,
and solution they can propose?
According to some professors, there are many WhatsApp forums in Haiti. Inside a faculty for instance,
one will find many among professors. However, it would be more advantageous if the professors who
are in the same scientific field would exchange on their experiences. That requires a lot of motivation
for the groups to be active, to have shares and regular debates between different members. But also,
the rapid internet connection is a great handicap that sometimes causes lack of activities.
So, we can conclude that they are not too active. Certain critics would ask this question:
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Is it the political cloud that blocks them?
Some would point at social, political, and economical situations that play against them. In addition,
the internet connection doesn’t always work on time.

Online Teaching Materials and Documents
How do professors react to some materials or documents they can find online to help them with
research?
Many of the professors have the habit of sharing them on their forums, interesting videos or texts
they find sometimes. Some professors share them with group of students also. This sometimes
provokes good little debates.

Scientific Reviews as Documentation for Research
In terms of research, does each faculty publish a review (with publications based on research) two,
three, four times a year?
It is a question many researchers would ask in relation to intellectual production. According to our
investigation, the Faculty of Agronomy has a RED, a review that comes out regularly. There are
initiatives like this also at the Faculty of Applied Linguistics (FLA), thinking of publishing a review.
Unfortunately, the issues are not out yet. We don’t have precise information to affirm if yes or no if
other faculties publish one regularly.
Concerning subscription, does the University subscribe from institutions abroad?
According to some professors, they are certain that there are subscriptions, but they don’t have
precision about the name of the reviews. That would require some investigation. At some faculty, they
don’t have a regular subscription, but they always take advantage of buying some issues of some
reviews each time the occasion comes.

Language of Instruction (the language professors use to lecture in class)
What language do professors use to present their subjects in class?
Professors teach their courses in one of the two languages they want. Some professors lecture in
French, others in Creole. Also, there are others who mix the two languages (doing code switching)
when they teach.
We asked some professors this question:
If students have a book or a text in French for class, would professors give explanations in Creole, or
comment on it in Creole?
According to them, in most of their observations, reading is done in French. Debates or comments are
done in Creole. Many interventions are done in French also. As we know, most professors did not have
a chance to have Creole as a required subject in their academic program when they were in school.
That is the experience of some of them for instance. They learned to write Creole very late. They
never had Creole courses from pre-school to end of high school. In addition, they report that some
efforts are being made by the government in this issue where Creole has become a mandatory subject
in official exams.
In relation to teaching materials, we ask this question:
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In some courses, do they use some books, teaching materials that are in English?
According to their answer, it’s mostly articles that they sometimes use in English. Most of the books
are in French. However, there are some courses at certain faculties where they would use
documentation such as articles that would be more available in English.
We go on, asking them:
Are there many professors who would have a preference to find teaching materials they need in
Bilingual• Creole• Creole-English• French• French–Creole• French–English?
Some of them can’t be affirmative in this question. It would require a little investigation. The only
thing they can say is that they know many professors who wish to find the documents in French, due
to the lack of scientific production in Creole, even if they should salute the effort of many creolists (or
people who are producing in Creole) in this sense.

How do they encourage the use or practice of English? Is it mandatory for students for students to
take English courses?
They know that English is mandatory in faculties such as Faculty of Science (FDS), Faculty of Medicine
and Pharmacy (FMP), Faculty of Applied Linguistics (FLA), École Nomale Supérieure (ENS, Teaching
School)… They don’t know how it is at other faculties at UEH. Some of them don’t know either how
things are at the private universities. That would require some research according to them.

Financing the Faculties, and the role FAR (Fonds d’Appui à la Recherche) plays
At the research level, what institution helps the faculties financially?
According to those we interviewed, it is the gouvernement budget available for the University that is
used. At the level of some faculties for instance, they depend on it. However, unfortunately in the
budget’s document there is no section for research. But there is no doubt that’s the way it is at all the
other state faculties since it is the same model that’s in application everywhere. The Rectorate, being
conscious about that, had to create a device especially for research. It’s name is FAR («Fonds d’Appui
à la Recherche»).
FAR is a section in the Rectorate’s budget for research. The Rectorate created it to support all that has
to do with research, even if because of constraints of the budget it’s a part of the expenses that is
being covered. But also, due to the constraints of the Ministry of Finance, the financing sometimes
takes time to arrive. This causes tardiness in the activities foreseen.
FAR supports all faculties that are concerned, professors, researchers, and students who are working
on their theses at each faculty. They just need to respect the deadline for their funding. Concerning
research project, the approval is not automatic. There is a scientific and ethic committee in place for
their blessing, to know if such and such project will be approved or not. But for the students’ theses
project, they only need the professors’ validation supporting the student. It’s true, the money is not
big according to them, however it helps researchers somehow.

The University’ Annual Budget
How does the university work on its annual budget to support each faculty? What problem is always
presented?
According to the answer we get, each department prepares its own budget. Since the Rectorate plays
the principal administrative role, each faculty is supposed to send its budget to the Rectorate at the
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end of each fiscal year. The Rectorate then makes the link with the Ministry of Finance; this Ministry
manages the UEH funds. The problem that is always presented is that the disbursements always take
time. Sometimes, it’s in the last quarter of the year the Ministry of Finance makes the disbursement.
When this happens, all faculties are rushing because if the request did not arrive on time, a faculty will
not be funded.

Professors’ Union
What weigh do professors have, trying to make changes they can? Are they part of a union that
protects them?
Their answer is “Yes”. There is a professors’ union, even if it is not too active these days. It was very
active in the time of elections of the Rectorate, three years ago.

On the Creation of University Campus
What do you think if UEH would have a well-equipped campus in each main geographical areas of the
country?
According to the answer we get, there is a UEH campus in Limonade... But some professors think a
well-equipped campus gathering all the faculties in Port-au-Prince would be ideal. But unfortunately,
according to them it is not something easy because the challenges are many. One of these great
challenges is to be able to get financial means. Many of the student groups we approach on the same
issue think that each main geographical area needs to have a campus in order to avoid too much
concentration of students in the capital, and for the decentralization of the country at university level.

Point of view on Libraries
[Bibliothèque de la Faculté de Médecine et de Pharmacie de l’UEH, State University of Haiti;
Bibliothèque et Archives d’Haïti : Bibliyotèk e Achiv Ayiti; Bibliothèque Haïtienne des Pères du SaintEsprit : Bibliyotèk Pè Sentespri; Bibliothèque National d’Haïti : Bibliyotèk Nasyonal Ayiti; Bibliothèque
Virtuelle du Réseau de Bibliothèques de l’Université d’État d’Haïti; Bibliyotèk 54, Carrefour; Bibliyotèk
Rasin Lespwa (Dabòn- Leyogàn); E. W. Védrine Virtual Library : Bibliyotèk Vityèl E. W. Védrine; Haiti
Reads; Martin Luther King, Jr. Library at the Haitian-American Institute]
What is your point of view on libraries in general in Haiti, and libraries that should be at each UEH
faculty?
According to the professors, library is a key means to open knowledge’s door for communities, and to
motivate the youth. The National Library should have been at a level to help effectively in this sense.
Each commune should have had a public library, having all documentation, books that students need,
and electronic documents also (that is, there are some rare books that people can’t find easily. They
should have had their electronic versions even if students would have to pay a little bit of money to
buy this electronic version, and save it on “usb - flash drive”). They mention the public library in
Delmas as an example that should be replicated in all other communes to give students access to
study, do research, and find documentation. Libraries should be a well-equipped space that is
welcomed in all communes.
At the private level, what has been done in relation to library?
At the private level, some little efforts have been made in this sense in some metropolitan areas. For
example, there are initiatives by the Trouillot Family (Delmas 41) where they made a library available
for the community, including space for reading. We hope other communes in the country will follow
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the same example, for the private sector to see the necessity to help at community level. Pétion-Ville
is another example.
How is it at the faculties?
At the university level, each faculty has a small library, even if it is not big in terms of essential
documentation to support students, and professors. Their existence however allows students to do
research in relation to their homework and thesis they are working on. There is also a Numerical
Library financed by Agence Universitaire Francophone (AUF) for UEH. It is located at the Faculty of
Science (FS).
How do professors at UEH (according to faculties) try to establish contact with Haitian Professors and
researchers abroad who are in the same field of study?
According to the answer of some professors, some of them have good contacts with those at
universities abroad. Often times, this is done on the basis of report or personal approach. Also, it’s the
Dean Offices, and the Rectorate that should validate the approach.

Formation Training to orient Students and Professors
It’s a subject that we valorize a lot in our research to orient youth, students, teachers, professionals
(in different areas). We don’t forget a saying that goes: “experience is the mother of science”.
What importance does each faculty give to ‘formation training’, since the first year to guide students,
orient them vis-à-vis careers (for example, training or internship for them to do in the area of their
studies, observation) in foreign countries?
According to the answer we find, the faculties are very interested in training formation. For example,
the Rectorate sometimes sends invitations to professors to participate in formation workshops. At this
time, the professors respond to the invitations. We also want to mention some difficulties causing that
not to happen often. We hope there will be means for these initiatives to be repeated more often
possible to update their knowledge.

Preparing Teachers for Fundamental, Elementary, and Middle School level
What preparation do teachers (fundamental, elementary, and middle school level) have before they
start teaching? How do they recruit them in terms of diplomas and certificates?
Generally speaking, the recruitment is done on the basis of the candidate’s dossier. The Ministry
evaluates it according to the diploma’s level of the interested person. A candidate with diplomas from
École Normale des Instituteurs (ENI, Teaching Institute for Teachers), his dossier would be more
interested. But in some cases, little political pressures sometimes mix with things also. This
sometimes causes many teachers in class, whereas they never got nominated. But there are great
measures being taken by the Ministry and the schools’ management against such practices.
We know that there are teachers who are not certified, and who are in the system teaching. What
happen?
Teachers who are not certified, and who are already in the system, the government is obliged to
support them by giving them a formation to do their work well. At the same time also, it would be
very advantageous for the system if there could be a regular program of Continuing Education for
teachers (who are certified, and those who are not) in the system.
How is it to get into ENI? Is it after Baccalauréat (end of secondary school)? Or after obtaining a
university Licence?
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In the past, the “Rhéto and Philo” Diploma (obtained after passing the State Exam, end of Secondary
School) was not mandatory for a candidate to register at ENI. Since almost ten years, these diplomas
have become a requirement. So, the Ministry does not require having a university diploma to start
with. If the candidate has it already, it will be a great asset. But generally, one won’t see easily people
who already have a university degree register at ENI.
One of the tragedies in the area of education in Haiti is the closing of many ENI. How do you comment
on that?
We should point out that long ago, the state-run ENIs have been diminished in the country. This does
help neither young people nor the system. For example, at the end of the 90’s, the Ministry decided to
close École Normale de Damien, which was an asset for the educative system throughout the country.
It has been replaced by CFEF (Centre de Formation pour l’École Fondamentale). CFEF currently
occupies the same space where École Normale de Martissant used to be; it is also closed down. It is
true CFEF does not stop confirming that it has its spot because it formed teachers who graduated from
that institution. However, the Écoles Normales were not supposed to be closed. One did not bother the
other. For example, École Normale de Damien located at the north entrance of the capital; it used to
receive young people throughout the country. Instead of just closing it (those are responsible), they
could have turned it into École Normale Moderne de Damien. That would be something very important
for the system. We are hoping that those who are responsible in the Ministry would revise this
decision, especially when we know that CFEF is not able to receive the amount of young people
knocking at its door each year. This would diminish the amount of youth who are obliged to sell their
energy and their capacity in the Dominican Republic, in Chile, and other places because they don’t
have means to learn anything.

What impact does this have on the fundamental level, as basic education?
A thorough reform of the educative system should give the fundamental level its entire spot, because
it’s the base. École Normale des Instituteurs (ENI) should be multiplied in the country. There should
have had been willingness also to make them more attractive as possible, the same way it is for École

Normale Supérieure (ENS). The Ministry and the UEH Rectorate can think of sitting down together to
see how the cursus of this formation could be evaluated to reinforce it, and bring it up to the “Licence”
level; that would valorize the trade. As it is the case in other countries, a teacher who graduated from
ENI should have been able to do a master and doctorate in the same field. Also, can the ENIs be a
department within the Faculty of Science of Education of the State University of Haiti?...

*Note

• Some of the Creole languages spoken in different parts of the world • Algunos de los idiomas criollos
que se hablan en diferentes partes del mundo • Certaines des langues créoles parlées dans différentes
parties du monde • Einige der kreolishchen Sprachen, di in verschiedenen Teilen der Welt gesprochen
warden • Kèk nan lang kreyòl ki pale nan diferan pati nan lemond.
Creole varieties: Haiti (fbc), French Guiana (fbc), Guadeloupe (fbc), Jamaica (ebc), Mauritius (fbc),
Rodrigues (fbc), Cape Verde (pbc), Curacao (Papiamento, pbc), Dominica (fbc), Louisiana (fbc),
Martinique (fbc), Seychelles (fbc), Saint-Lucia (fbc). Etc…
ebc
fbc
pbc
sbc

English-based creole
French-based creole
Portug-based creole
Spanish-based creole

Créole à base anglais
Créole à base français
Créole à base portug.
Créole à base esp.
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Kreyòl a baz anglè
Kreyòl a baz fransè
Kreyòl a baz pòtigè
Kreyòl a baz espayòl
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